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1. Executive Summary
1.1 Section A: Background
This report is a result of the External Quality Assurance process undertaken by an independent
peer review panel. The panel evaluated the documentation submitted by the educational institution
and conducted an on-site audit visit. The panel was responsible for giving judgments on Standards
1 and 3 – 11. As outlined in the External Quality Audit Manual of Procedures, the NCFHE sought
external expertise to evaluate and give judgment on Standard 2. Through this report, the panel also
highlighted areas of good practice, which in view of an NCFHE peer review panel, make a positive
contribution to academic standards and quality and are worthy of being emulated and
disseminated more widely.

1.1.1 The Peer Review Panel
The Peer Review Panel was composed of:
● Ms Edel Cassar, Chair of the Peer Review Panel
● Ms Veronica Montebello, Peer Reviewer
● Mr Wilbert Tabone, Student Reviewer
● Ms Nanette McCulloch, Student Reviewer
● Ms Angelique Grech, QA Audit Manager (NCFHE)
● Ms Lorraine Vassallo, QA Audit Manager (NCFHE)

1.1.2 Specific Terms of Reference and Main Lines of Inquiry
Following the desk-based analysis and the scoping visit held with the provider, the panel agreed on
the areas which needed to be covered during the QA process. The specific terms of reference and
the main line of inquiry were strategically aligned to the principles of quality assurance in order to
evaluate the effectiveness of the overall quality assurance policy and its implementation within the
entity. The peers focused their main questions to securing a better understanding and triangulating
the information on six main themes:
1. The regular feedback collected from the students and staff and the use of that feedback by
the institution in programme design and continued relevance of the study programmes.
2. Student/Alumni data management and use of the data for management and programme
decisions.
3. In view of the predominantly number of part-time staff members, staff performance
appraisal, capacity building, strengthening of pedagogical skills and professional
development.
4. Staff research experience in view of the MQF Level 6 and 7 programmes.
5. Assessment criteria, methodology and feedback provided to students.
6. Resources and teaching material allocation and prioritisation.
The review team took into consideration the institutions’ working relationship with three foreign
awarding bodies and noted that the relationship generated regular audit visits and external
4

verification processes. It was important for the peers to take into consideration all these structures
and processes including the working relationship with the foreign awarding bodies, namely the
University of Hertfordshire, University of Derby and Pearson.
In an effort to uphold a developmental approach to quality assurance, the peers have sought to put
forward a number of recommendations which are linked to specific aspects of the operations, the
systems or the processes. The report distinguishes between ‘key recommendations’ and other
‘opportunities for improvement’. ‘Key recommendations’ are intended as clear pointers on actions
which the institution should seek to implement while the ’Recommendations’ are suggestions that
the institution might wish to consider to further enhance its quality provision of education and
training in Malta.

1.2 Section B: Key Findings, Judgements and Recommendations

1.2.1Standard 1 - Policy for Quality Assurance

Good Practice Identified
GP1.1 The entity’s quality assurance procedures are evidently owned and implemented by all
members of staff including the front-liners..
Judgment
DA meets Standard 1
Recommendations
RI 1.1 DA could adopt one overarching internal QA policy which refers to other stand-alone policies
such as an assessment policy, programme design and review policy, a student dress code policy, a
plagiarism policy, an equality and anti-discrimination policy, etc.

1.2.2Standard 2 - Institutional Probity
Judgment
DA meets the Standard
Recommendations
RI 2.1 DA should develop written down, clear selection criteria for headship positions, which are
made public.
1.2.3Standard 3 - Design and Approval of Programmes
Good Practice Identified
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GP 3.1 Formal feedback for all courses offered by DA is gathered from students at the beginning,
middle and at the end of the academic year.
GP 3.2 The Academic Council includes a balanced representation of the QA team and the Academic
team.
Judgment
DA meets Standard 3.
Recommendations
RI 3.1 The development of the home-grown courses could be further enhanced through the
participation of or feedback from employers and other stakeholders.

1.2.4 Standard 4 - Student-centred Learning, Teaching and Assessment

Good Practice Identified
GP4.1 The conscious personal and individualised approach to students is evident in various aspects,
namely top management and students’ communication, members of staff and student interactions
at all levels and timely and detailed face-to-face and written feedback.
GP4.2 Tutors use a standardised document to give feedback but also have face-to-face meetings
with students should the need arise. The same document lists the assessment criteria and the
competencies achieved by the student. These criteria are published and communicated to students,
way before assignment deadline.
GP4.3 Student feedback in relation to course content and course delivery is collected regularly and
at various stages during their course. This feedback is recorded and followed up on accordingly.
This facilitates the uptake of an active role by students in their learning process.
GP4.4 DA employed a member of staff dedicated to EU and industry relations to consolidate and
broaden this area.
Judgment
DA surpasses Standard 4
Recommendations
RI 4.1 The use of the VLE is primarily as a depository. This should be used more to facilitate the
flexible use of a more varied mode of delivery and to enhance the learning experience of students.
VLE can also be an effective and efficient platform to upload assignments for submission,
assessment and verification purposes.

6

1.2.5 Standard 5 - Student Admission, Progression, Recognition and Certification
Good Practice Identified
GP 5.1 The level of support given to students during the admission process is commendable,
especially the one-to-one interview with students prior to registration, as it guides the student in
selecting the right course for them.
GP 5.2 The Registrar maintains regular contact with the current students and alumni. They are
informed of job vacancies that are alerted to the institution. They are also informed of any new
courses that are being offered. The Registrar also carries out tracer studies (on employment status)
on alumni.
Judgment
DA meets Standard 5
Recommendations
RI 5.1 It would be advisable that the role of the Student Welfare Officers is enhanced to focus more
on student admission, induction and progression, with further training of current staff, as
necessary. This would create a better work balance for key members of Management, such as: the
QA manager and the Academic Director, to plan and execute any future expansion plans.

1.2.6 Standard 6 - Teaching Staff
Good Practice Identified
GP 6.1 The QA team is responsible for staff appraisals. They observe the lecturers during their
teaching and appraise their performance. Members of the lecturing staff co-sign this appraisal in
agreement and have one-on-one meetings to discuss possible improvements. The external
reviewers (for foreign awarded qualifications) include details of the delivery by the tutors in their
annual reports.

Judgment
DA requires improvement to meet Standard 6.
Recommendations
RI6.1 Key Recommendation -DA should consider offering teaching staff a special training course
addressing the pedagogy of teaching and learning to familiarize themselves with the principles of
teaching for effective learning.
RI6.2 DA should develop a “Manual for Teaching Staff” formalising a code of practice describing the
standards of conduct and practice
7

1.2.7Standard 7 - Learning Resources and Student Support
Good Practice Identified
GP7.1 The presence of an ICT maintenance executive for 2-3 hours a day is commendable as it
ensures the smooth execution of the ICT infrastructure during critical operation.
GP7.2 One-to-one sessions, tutorials and personal communication with the students provide the
best overall personal and academic support.
GP7.3 The student-centred learning approach which the students have commended includes oneto-one sessions during which continuous verbal-feedback is provided.
GP7.4 For the delivery of practical skills in ICT courses, DA sought the assistance of the Foundation
for Information Technology Accessibility (FITA).
GP7.5 The library services include an on-site full time librarian and a number of computer terminals
on which the much larger online library catalogue can be accessed.
Judgment
DA meets Standard 7
Recommendations
RI 7.1 Upgrade Library Facilities to provide a wider selection of the core books and academic
journals, especially in management.
RI 7.2 Enhance the VLE visual experience and make VLE archives accessible.

1.2.8 Standard 8 - Information Management
Good Practice Identified
GP 8.1 Student feedback is collected and results are analysed through excel spreadsheets. The
results of feedback are discussed during management meetings and action plans are drawn up to
address any concerns or deficiencies.

Judgment
DA meets Standard 8
Recommendation
RI 8.1 Whilst the implementation of the new student management system is essential, it is
recommended that processes for inputting data and the provision of any automated access control
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are formally written and developed to safeguard security and audit trails.
RI 8.2 The result of alumni and employer tracer studies could be further used to inform the choices
to develop and review future courses and specific study modules.

1.2.9 Standard 9 - Public Information
Good Practice Identified
GP 9.1 The use of focus groups to gather feedback is commendable as further information would
usually be communicated by the student to the reviewer due to the informal nature of the process
when compared to collecting data through feedback forms.

Judgment
DA requires improvement to meet Standard 9.
Recommendations
RI 9.1 Key Recommendation - Information on the website should be consistent throughout. This
includes information about the Institute and standardisation of information provided for each
course (ie: learning outcomes, course fee, etc.).
RI 9.2 Key Recommendation - Provide information on the indicative teaching, learning and
assessment procedures. Public information on every course displayed on the website or the
prospectus could include details regarding the type of assessment utilised and the learning
methodology used (e.g: group work, tutorial). Furthermore, learning outcomes for every module
should be provided.
RI 9.3 Recommendation - Add a list of faculty members, each having a short bio, photo and a list of
modules taught.

1.2.10 Standard 10 - On-going Monitoring and Periodic Review of Programmes
Good Practice Identified
GP 10.1 The employers have built a relationship with DA and provide informal sporadic feedback
about the course content and what the industry is looking for.
Judgment
DA meets Standard 10.
Recommendation
RI10.1 Consultation with lecturing staff, stakeholders and employers could be further developed,
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documented and formalised as part of the programme monitoring and review process.

1.2.11 Standard 11 - Cyclical External Quality Assurance
Judgment
DA surpasses Standard 11
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2. About the External Quality Audit
2.1 Introduction
The External Quality Assurance audit is a tool for both development and accountability. The QA
audit shall ensure that the internal quality management system of the provider is:
• fit for purpose according to the provider’s courses and service users
• compliant with standards and regulations and contributing to the development of a national
quality culture
• contributing to the fulfilment of the broad goals of Malta’s Education Strategy 2014-24
• implemented with effectiveness, comprehensiveness and sustainability.

2.2 Reviewers
Domain Academy
Evaluation
subject
Peer
Panel External Peers:
Ms Edel Cassar
Members

Ms Veronica Montebello
Student Peer Reviewers:
Mr Wilbert Tabone
Ms Nanette McCulloch
NCFHE QA Audit Managers:
Ms Angelique Grech
Ms Lorraine Vassallo

Timeline

Dates

Milestone

8th March 2017

Panel received induction and preparation

31st May 2017

Panel met to determine the specific terms
of reference, aims, objective and research
question of the QA process.

31st August 2017

Preliminary Provider meeting

18th - 19th September 2017

On-site audit visit
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2.3 Institutional Context
Domain Academy forms part of a larger organisation: Domain Group. In 1996, the Domain group
established Computer Domain as its main educational branch. Computer Domain offered mainly
ICT courses. In 2010, Domain Academy and English Domain were established.
Domain Academy focused mainly on higher education programmes awarded by the University of
Hertfordshire, Derby and Pearson. English Domain caters mostly for teaching English as a foreign
language and is a licenced ELT school.
In 2012 both institutions were licenced by the NCFHE. Domain Academy and Computer Domain
were licensed as a Further and Higher Education Institutions (holding licence no 2011-TC-01 & 214
respectively). The two licences shared management and administrative structures, premises, staff,
systems and procedures including also the Group’s Quality Assurance Manual.
In the course of the audit process the panel was informed that the Domain Academy has absorbed
all the programmes previously offered by Computer Domain, and therefore Computer Domain, both
as an educational institution and as an organisation, ceased to exist.
Domain Academy offers educational programmes ranging from MQF Level 1 to MQF Level 7. The
educational institution is licenced to deliver 1 home-grown courses at MQF Level 1, and other 2
home-grown courses at MQF Level 4 and one other home-grown courses at MQF Level 5. The
institution holds partnerships with the University of Hertfordshire, Derby and Pearson.
In agreement with the University of Derby, the Academy offers programmes at MQF Level 5 to MQF
level 7. All of these programmes are awarded by the University of Derby.
Together with the University of Hertfordshire, the Academy is licenced to deliver five (5) Bachelor
programmes of which two (2) are online top-up degrees at MQF level 6 and four (4) Masters at MQF
level 7.
Domain Academy is also licenced to deliver programmes awarded by Pearson : one (1) Certificate
at MQF Level 4, Twelve (12) Diplomas at MQF Level 5, One (1) Diploma at MQF Level 6, Five (5)
Programmes at MQF Level 7, three (3) of which are Diplomas, one (1) Certificate and one (1) award.
All programmes which were delivered by Computer Domain, namely the two (2) ECDL programmes
at MQF Level 3 and the one (1) ECDL programme at MQF level 4, were all transferred to Domain
Academy.
During the Audit visit, the management of the Academy clarified that although Domain Academy is
licenced to deliver all the courses indicated above, they are currently offering fewer programmes
than those listed in their licence. The management explained that they are currently delivering: the
International Diploma in ICT (home-grown), the Higher National Diploma in Computing and
Systems Development, the Higher National Diploma in Business (Management), the Diploma in
Management and Leadership, and the Extended Diploma in strategic management and leadership
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all awarded by Pearson . They are also currently offering the Bachelor of Science Hons top-up
degree awarded by the University of Herefordshire.

The mission statement of Domain Academy is:
● To provide home-grown programmes and other programmes in conjunction with
recognised Universities and with professional industry
● To support faculty members to achieve a caring and supportive student learning
experience, without diminishing high academic standards,
● To support the creation of an academic and industry-focused research institution which
recognises, values and support creativity, innovation and cultural diversity.
● To provide students and faculty member intercultural learning experience.
As part of its longer term strategy, the Academy is planning to extend its operations in order to
cater for a larger number of courses including home-grown courses. In fact, the organisation has
already embarked on negotiations with foreign Universities to start offering MQF Level 8
programmes.

2.4 General Terms of Reference, Aims and Objectives of the EQA
Quality assurance in Malta is underpinned by six principles that determine the remit and function
of the National Quality Assurance Framework for Further and Higher Education, and the relationship
between internal and external quality assurance to enhance learning outcomes.
i.

ii.

iii.
iv.

v.
vi.

The Framework is based on the Standards and Guidelines for Quality Assurance in the
European Higher Education Area (ESG) and enriched by the European Quality Assurance
Reference Framework for Vocational Education and Training (EQAVET) perspective.
The Framework contributes to a National Culture of Quality, through:
● increased agency, satisfaction and numbers of service users,
● an enhanced international profile and credibility of providers in Malta,
● the promotion of Malta as a regional provider of excellence in further and higher
education.
The Internal Quality Assurance (IQA) is fit for purpose.
The External Quality Assurance (QA audit) is a tool for both development and
accountability. The QA audit shall ensure that the internal quality management system of
the provider is:
● fit for purpose according to the provider's courses and service users,
● compliant with Standards and regulations and contributing to the development of a
national quality culture,
● contributing to the fulfilment of the broad goals of Malta's Education Strategy 201424,
● Implemented with effectiveness, comprehensiveness and sustainability.
The Quality Improvement Cycle is at the heart of the Framework.
The integrity and independence of the QA audit process is guaranteed.
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The QA audit provides public assurance about the Standards of further and higher education
programmes and the quality of the learning experience of students. It presents an opportunity for
providers to demonstrate that they adhere to the expectations of stakeholders with regard to the
programmes of study that they offer and the achievements and capabilities of students. It also
provides a focus for identifying good practices and for the implementation of institutional
approaches to the continuous improvement in the quality of educational provision.
NCFHE has a responsibility to ensure that a comprehensive assessment is conducted for all higher
education providers in Malta. The QA audit provides an opportunity to assess the Standards and
quality of higher education in Malta against the expectations and practices of provision across the
European Higher Education Area, and internationally.
The QA audit examines how providers manage their own responsibilities for the quality and
Standards of the programmes they offer. In particular, the following issues are addressed:
●

●
●

The fitness for purpose and effectiveness of internal quality assurance processes, including an
examination of the systems and procedures that have been implemented and the
documentation that supports them.
The compliance with the obligations of licence holders with established regulations and any
conditions or restrictions imposed by NCFHE.
The governance and financial sustainability of providers, including assurances about the legal
status of the provider, the appropriateness of corporate structures and the competence of staff
with senior management responsibilities.

The QA audit benchmarks the QA system and procedures within an institution against eleven (11)
Standards:
1. Policy for quality assurance: entities shall have a policy for quality assurance that is made public
and forms part of their strategic management.
2. Institutional and financial probity: entities shall ensure that they have appropriate measures
and procedures in place to ensure institutional and financial probity.
3. Design and approval of programmes: self-accrediting providers shall have appropriate
processes for the design and approval of their programmes of study.
4. Student-centred learning, teaching and assessment: entities shall ensure that programmes are
delivered in a way that encourages students to take an active role in the learning process.
5. Student admission, progression, recognition and certification: entities shall consistently apply
pre-defined and published regulations covering all phases of the student 'life-cycle'.
6. Teaching staff: entities shall assure the competence and effectiveness of their teaching staff.
7. Learning resources and student support: entities shall have appropriate funding for their
learning and teaching activities and sufficient learning resources to fully support the students'
learning experiences.
8. Information management: entities shall ensure that they collect, analyse and use relevant
information for the effective management of their programmes and other activities.
9. Public information: entities shall publish information about their activities which is clear,
accurate, objective, up-to-date and readily accessible.
10. On-going monitoring and periodic review of programmes: entities shall implement the 'Quality
Cycle' by monitoring and periodically reviewing their programmes to ensure their continuing
14

fitness for purpose.
11. Cyclical external quality assurance: entities should undergo external quality assurance,
approved by NCFHE, at least once every five years.
Peer-review panels essentially ask providers the following question about their arrangements for
quality management:
'What systems and procedures are in place and what evidence is there that they are working
effectively?'
The approach to quality assurance can be encapsulated in a number of key questions which
providers should ask themselves about their management of quality.
● What are we trying to do?
● Why are we trying to do it?
● How are we trying to do it?
● Why are we doing it that way?
● Is this the best way of doing it?
● How do we know it works?
● Could it be done better?
Answers to these questions should form the basis of the provider’s critical assessment of and
response to the self-evaluation questionnaire.
The approach of QA audit is not simply about checking whether providers adhere to the regulations;
it examines how providers are developing their own systems in addressing the expectations of
sound management of educational Standards and the quality of their learning and teaching
provision. It does not involve the routine identification and confirmation of criteria -– a 'tick- box'
approach – but a mature and reflective dialogue with providers about the ways in which they
discharge their obligations for quality and the identification of existing good practices.

2.5 Specific Terms of Reference and Research Questions
Following the desk-based analysis and the scoping visit held with the provider, the panel agreed on
the areas which needed to be covered during the QA process. The specific terms of reference and
the main line of inquiry were strategically aligned on the principles of quality assurance in order to
evaluate the effectiveness of the overall quality assurance policy and its implementation within the
entity. The peers focused their main questions on securing a better understanding and
triangulating the information on six main themes:
1. The regular feedback collected from the students and staff and the use of that feedback by
the institution in programme design and continued relevance of the study programmes.
2. Student/Alumni data management and use of the data for management and programme
decisions
3. In the context of the significant number of part time staff members, staff performance
appraisal, capacity building, strengthening of pedagogical skills and professional
development.
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4. Staff research experience in view of the MQF Level 6 and 7 programmes.
5. Assessment criteria, methodology and feedback provided to students.
6. Resources and teaching material allocation and prioritisation.
The review team took into consideration the working relationship with three foreign awarding
bodies, namely: the University of Hertfordshire, Derby and Pearson and noted that the relationship
generated regular audit visits and external verification processes. It was important for the peers to
take into consideration all these structures and processes including the working relationship with
the foreign awarding body.
In an effort to uphold a developmental approach to quality assurance, the peers have sought to put
forward a number of recommendations which are linked to specific aspects of the operations, the
systems or the processes. The report distinguishes between ‘key recommendations’ and other
‘opportunities for improvement’. ‘Key recommendations’ are intended as clear pointers on actions
which the institution should seek to implement while the ‘opportunities for improvements’ are
suggestions that the institution might wish to consider to further enhance its quality provision of
education and training in Malta.
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3. Analysis and Findings of Panel
3.1 Standard 1: Policy for Quality Assurance

Policy for quality assurance: entities shall have a policy for quality assurance that is made
public and forms part of their strategic management.
Main findings
Domain Academy (DA) has one Quality Assurance Manual (QAM) that is publicly available on its
website. This is also complemented by an internal Programme Design and Review Policy that was
made available to the peers. The QAM is applicable to all the training institutions within the Domain
Group including Domain Academy, Computer Domain and English Domain. The QAM outlines the
different roles within the institutions and also provides details of procedures and processes
followed by the Academy. QA provisions are in place for the different processes and procedures
within the Academy. The Self-Assessment Report (SAR) compiled by the provider showed that the
academy has reflected upon its own internal policies, the strategic planning of the institute, the
students’ involvement in QA processes and also on the review of the home-grown programmes. The
panel has noted that the provider has compiled an SAR which evidences that it is striving to improve
in the context of widening its operations and programmes (both home grown and foreign awarded).
QA is mainly the responsibility of the Directors and Quality Assurance Office composed of the QA
manager and the QA executive. This office is in charge of the development of Curriculum,
Synchronizing Academic and Technical Research with the demands from the industry, Developing
and Verifying assignments and course material, verifying corrected assignments and addressing
queries regarding Course Material & Assignments. The Panel noted that the QA office is highly
involved in all the above-mentioned initiatives and provides direction in all activities of the
institution. Furthermore, during the audit, the panel noted that the Directors and the QA manager
are in constant communication with each other in order to ensure quality within the organisation’s
mechanisms. Nonetheless, the panel has taken note that there are areas for improvement on all the
standards.
The QAM (version 08022017A as seen by the panel) is considered to be an all-encompassing
document which outlines both the policy and the procedures of different aspects of quality
assurance within the DA. The document includes sections about: student admissions, submissions
of coursework, student discipline and complaints, equality and diversity, feedback obtained from
lecturers and students on QA policies, verification of assessment, learning resources, information
systems, and public information. The QAM can be best described as basic but currently fit-forpurpose.
Quality assurance is the responsibility of the full-time engaged Quality Assurance Manager with
assistance of a Quality Assurance executive. Having said this, during the audit visit, the panel could
visibly see that quality assurance procedures and systems are in fact owned by all individuals
interviewed including the more junior front-liners. The size of the organisation permits that also
the front-liners can proactively recommend improvements to student services and to redirect
students’ concerns to the management.
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The role of the Academic Director is also pivotal within the institution and within QA management.
In fact due to the small size of the institution, the Academic Director is also involved in the
recruitment of teachers for appropriate departments, plans faculty meetings, orientations, trainings
and workshops, coordinates with other Academic Department Managers in sharing faculty and
other educational and instructional ideas, develops educational process and policies to meet
curriculum goals, involved in the Academic Council responsible for the drafting of new programmes,
provides training to faculty on latest instructional technology and technique, develops unique and
interactive educational programmes and courses for students, manages faculty resources,
administrative staff and other college resources and develops and implements academic
enhancement programs for students. During the audit, the panel noted that the Academic Director
has an open door policy both for the faculty and the students. In fact, during the interview with
lecturers and the students, the Academic director was referred to as being a regular point of
reference.
The institution also has a student handbook which is given to students during their induction. This
handbook provides students with information on services offered by the organisation, contact
details of key roles within the entity, information of the facilities that students may make use of such
as the library, wifi access, the online portal and IT support.
DA currently delivers courses that are awarded by the University of Derby, Hertfordshire and
Pearson as well as two home-grown courses. DA intentionally offers courses at different levels but
which create a study path across subjects and MQF levels, i.e. students are able to start studying
with DA at MQF Level 4, upon successful completion take up an MQF Level 5 programmes which
are entry points for MQF Level 6 programmes which can then lead also to programmes at MQF Level
7. DA offers a “two-step” approach to the traditional degree or master programme, i.e. it first offers
a couple of years of studying with the possibility of an exit point, and then the option to proceed to
another couple of years to exit at a higher level. The “tiered” approach gives the learners the
possibility and the motivation to proceed slowly up the MQF ladder one step at a time without
feeling overwhelmed. Irrespective of which level they exit at, students would have obtained an
international qualification which is pegged to the MQF.
Although the relationship with external stakeholders, including employers and social partners, is
not formally documented, the panel could confirm that this is very important for DA. The employers
confirmed that, from time to time, they have provided feedback to DA about the content of the
courses and the industry needs. The employers also confirmed that they were satisfied with the
skills which the employees had developed through the courses offered by DA, including the softer
skills such as analytical skills, multitasking and working in groups.
The QAM includes a section about academic integrity and plagiarism while the student manual also
invites the students to consult with their academic staff to learn more about documenting sources.
DA assignments are based on the “Discovery Learning and/or Open ended instruction”. The
outcomes are addressed through criteria which are then graded in Pass, Merit and Distinction.
Pearson applies this system to its courses and DA have adopted a similar system for their home
grown courses. Where applicable, all assignments are submitted to the respective foreign awarding
body for their correction and/or verification. Standard 4 refers to assessment in more detail.
Ahead of this QA audit, DA has produced a SAR which provides information about internal quality
18

assurance procedures, expectations and responses to key questions. While it is appreciated that the
SAR might have been put together by the QA team, the panel was provided with ample evidence to
show that different members of the senior management team contributed to its compilation. This
reflects an integrated team that works together to deliver a quality experience based on the quality
assurance policy. The senior management team has also conceded that the drawing up of the SAR
served as a self-reflection exercise through which the identification of multiple points for
improvement was possible
Good Practice Identified
GP1.1 The entity’s quality assurance procedures are evidently owned and implemented by all
members of staff including the front-liners.
Overall judgment for Standard
DA meets Standard 1
Recommendations for improvement
RI 1.1 DA could adopt one overarching internal QA policy which refers to other stand-alone policies
such as an assessment policy, programme design and review policy, a student dress code policy, a
plagiarism policy, an equality and anti-discrimination policy, etc.

3.2 Standard 2: Institutional Probity
Institutional and financial probity: entities shall ensure that they have appropriate measures and
procedures in place to ensure institutional and financial probity.

Main findings
Comprehensive records of the financial transactions are being kept by the company and its accounts
are audited annually by an independent certified auditor. The financial statements comply with the
Companies Act, 1995 enacted in Malta. The directors are responsible for the financial support and
related logistical planning and administration and they operate according to the rules and
regulations as stipulated by the Companies Act.
The Company has registered a profit for the year ending 31 December 2015. The Current Assets of
the company are mainly made up of Amounts due from the corporate shareholder. These loans due
from corporate shareholder are unsecured, interest free and have no fixed date of repayment. The
Company has Cash at Bank and in hand which is able to cover the total amount of Current Liabilities.
During the audit visit, the panel learned that there are no specific written procedures for the
selection of headship positions, this includes positions for QA manager and Academic Directors.
However, the Directors of the institution informed the panel that a thorough interview is conducted
in order to select all staff, including individuals for management and headship positions. The
process involves a first interview conducted by the Director of the institution and a second
interview is conducted by an expert in the field that they are recruiting in. The Director informed
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the panel that they also invite external experts to be part of the interviewing board.
It is recommended that DA should consider developing written clear selection criteria for headship
positions which are made public. The board members and staff occupying headship positions are
deemed fit for purpose.
Good Practice Identified
N/A
Overall judgment for Standard
DA meets the Standard 2

Recommendations for improvement
RI 2.1 DA should develop written down, clear selection criteria for headship positions, which are
made public.

3.3 Standard 3: Design and Approval of Programmes
Design and approval of programmes: self-accrediting providers shall have appropriate processes
for the design and approval of their programmes of study.

Main findings
DA is currently delivering a combination of foreign-awarded qualifications and two (2) courses that
are home-grown. In the case of the foreign-awarded qualifications, these are offered by the
University of Derby (MQF Levels 5, 6 and 7), the University of Hertfordshire (MQF Levels 6 and 7)
and Pearson (MQF Levels 4, 5, 6 and 7). During the on-site audit visit, the panel learned that the
selection of foreign-awarded qualifications, to be offered by DA, is done through informal
consultation with industry stakeholders.
The two home-grown courses awarded by DA are titled International Diploma in ICT (MQF Level 4 60 ECTS) and International Diploma in Business Studies (MQF Level 4 - 60 ECTS). Not being a selfaccrediting entity, the DA had them accredited by the NCFHE. During the audit visit, the panel was
informed that the drafting stage for these courses was led by the Academic Council made up of the
Academic Director, Senior Lecturers, the QA Manager and QA Executive. The panel was informed
that the two home-grown courses have been designed on the basis of feedback received from
students and lecturers and with the aim of the qualifications becoming a stepping stone towards
further studies at higher levels.
The QA team informed the panel that formal feedback for all courses offered by DA is gathered from
students at the beginning, middle and at the end of the academic year. Feedback received from
students for courses awarded by foreign awarding bodies was also taken into consideration when
designing DA’s home-grown courses. This means that any recommendations put forward to the
foreign awarding bodies about assessment methods, course content, pedagogy approaches and
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resources were also taken into consideration by DA itself.
While senior lecturers were involved in the design process formally, the other lecturing staff have
direct access to the senior management team informally. Regular feedback is provided about
progress of individual students, content of study programmes and delivery methods. Due to the
informal nature of the exchanges, the lecturing staff is indirectly contributing to course design and
course review of both home-grown and foreign awarded courses. In the case of foreign awarded
qualifications, feedback is passed on to foreign external bodies via annual review meetings and
through online communication. In the case of home-grown courses, feedback is provided through
the Senior Lecturer and the Academic Director. On the other hand, for courses awarded by foreign
awarding bodies, all lectures confirmed that their feedback on courses was taken on board and
changes were implemented in the programme curriculum by the foreign awarding bodies.
The two home-grown qualifications were intended for students who might not have the necessary
entry requirements for the qualifications offered at MQF Level 5 and 6. The two home-grown
courses were meant to get students onto the learning ladder as a first step. Despite the institution’s
limited experience when it comes to home-grown courses, the panel could observe that the entity
is prepared to review the courses on the basis of: 1. the informal feedback gathered from the
teaching staff; and 2. the formal feedback gathered from students.
Good practice identified
GP 3.1 Formal feedback for all courses offered by DA is gathered from students at the beginning,
middle and at the end of the academic year.
GP 3.2 The Academic Council includes a balanced representation of the QA team and the Academic
team.
Overall judgment for Standard
DA meets Standard 3.
Recommendations for improvement
RI 3.1 The development of the home-grown courses could be further enhanced through the
participation of or feedback from employers and other stakeholders.

3.4 Standard 4: Student-centred Learning, Teaching and Assessment
Student-centred learning, teaching and assessment: entities shall ensure that programmes are
delivered in a way that encourages students to take an active role in the learning process.

Main findings
DA prides itself of its student-centred approach. This is evident in the efforts of management staff
and teaching staff to offer the student the best possible learning experience from pre-admission to
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graduation. The strong individual support system clearly addresses any shortcomings that students
might identify. Students at all levels underline that staff members and management are always
readily available to hear their concerns and to act upon them. This is especially evident with
vulnerable students, whose specific needs are fully catered for.
Student feedback is sought in both a formal and informal manner. The panel noted that during the
interviews all staff, management, administrative staff and lecturers are regularly seeking feedback
from students who confirmed that all staff have an open door policy to give feedback. Apart from
the regular formal anonymous feedback requested from the students in a written format, i.e a
feedback form is given to the students on every Module (start and end) and also end of course, the
panel was informed that the small number of students allow for DA staff to keep regular personal
contact. This means that the informal interaction is an important source for informal feedback about
the course content, its delivery and also pastoral care. The students confirmed that the open-door
policy adopted by the staff members makes them feel appreciated and listened to.
The panel heard that the enrolment process is sensitive to any special requirements. During the
visit it was evident that the institution did their utmost at all levels to enable and support vulnerable
students even though these are quite low in number, as reported by the Academy in its SAR. During
the audit, the panel was presented with one case as evidence and the panel deems that this case was
a success for both the Academy and the student, who managed to further progress in his studies.
The panel have seen that this commitment is giving students the best possible results. Additionally,
by offering a conditional admissions option when a student does not meet the academic eligibility
criteria but has extensive experience in the area of study, DA offers a pathway into further education
for students who might not otherwise have the opportunity. This is possible through the steppedapproach referred to in Standard 1 (pg 20-21) which allows student to start at a lower MQF level
and proceed to the next levels at the same entity.
Assessment is the key to evidence whether students have achieved the objectives of the study
programme. DA provides an assessment cover sheet to all students with assignment questions. This
document includes the learning outcomes that are required to be achieved and what criteria
students need to reach. This forms a valuable guide for students to understand the subject goals,
minimising confusion and enabling students to externalise what is required. The assessment
criteria are explained to students and if necessary individual meetings are held for further
clarification.
It is evident that DA has a strong, timely assessment feedback policy in place. Students receive the
assessment/feedback form back from the tutor with examiner’s written feedback on their
individual assignments. The students have highly praised the feedback received. The QA team
commented that improvements (such as verifiers and bar-coding of assignments) could be made to
the assessment process however size limitation of the institution and the number of available
lecturers do not permit for verifiers of assessments and the bar-coding of assignments, but these
will be considered in the future.
The panel confirmed that students were aware of the procedures for complaints and appeals
although none of them reported using such measures.
The staff, students and the representatives from Hertfordshire and Pearson, that the panel met with
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during the audit visit stated that, for both the foreign awarded and the home-grown courses,
assessment methods are invariably limited to assignments and the main method of lecture delivery
is didactic. Some lecturers and students mentioned that presentations from external experts and
visits to industry are also included as a pedagogical tool.
The institution uses a VLE to disseminate content with very basic use the discussion forums option
available. The VLE available at the institution has the potential to be used to support and enhance
the educational delivery. This platform can facilitate the use of various methods of teaching and
learning thus enhancing the learning experience of students especially in view of the fact that
students are part time and this modality of learning offers some flexibility and an opportunity of
autonomous learning. VLE can also facilitate the flexible use of a more varied mode of delivery. VLE
can also be an effective and efficient tool to upload assignments which can be verified for nonquoted sources. DA should focus on making better use of the platform to enhance the learning
experience of students. DA is currently working on avenues leading to an international student
exchange. DA employed a member of staff dedicated to EU and industry relations to consolidate and
broaden this area.
Good practice identified
GP4.1 The conscious personal and individualised approach to students is evident in various aspects,
namely top management and students’ communication, members of staff and student interactions
at all levels and timely and detailed face-to-face and written feedback.
GP4.2 Tutors use a standardised document to give feedback but also have face-to-face meetings
with students should the need arise. The same document lists the assessment criteria and the
competencies achieved by the student. These criteria are published and communicated to student,
way before assignment deadline.
GP4.3 Student feedback in relation to course content and course delivery is collected regularly and
at various stages during their course. This feedback is recorded and followed up on accordingly.
This facilitates the uptake of an active role by students in their learning process.
GP4.4 DA employed a member of staff dedicated to EU and industry relations to consolidate and
broaden this area.
Overall judgment for Standard
DA surpasses Standard 4
Recommendations for improvement
RI 4.1 The use of the VLE is primarily as a depository. This should be used more to facilitate the
flexible use of a more varied mode of delivery and to enhance the learning experience of students.
VLE can also be an effective and efficient platform to upload assignments for submission,
assessment and verification purposes.
.
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3.5 Standard 5: Student Admission, Progression, Recognition and
Certification
Student admission, progression, recognition and certification: entities shall consistently apply
pre- defined and published regulations covering all phases of the student ‘life-cycle’.

Main findings
The admissions process is the responsibility of the Student Recruitment office. The peers heard that
on receipt of an initial contact, the student is invited to a one-to-one interview to guide their choice
of course. This process is then followed by the official registration, which is the responsibility of
the registrar. During registration, the student's qualifications are checked against the published
Entry Requirements found in the printed prospectus and the website. The Admissions Board meets
and considers the application. Any qualifications not immediately apparent to be level rated on the
MQF are sent to MQRIC to check equivalency levels. Minutes of a Board of Admissions Meeting were
viewed during the audit.
Once a student is successful, a confirmation letter is issued and terms and conditions are clearly
outlined including any payment and refund policies. The student details are then entered into the
student database and progress and attendance are monitored throughout. The panel asked to view
any letters of rejection, and were informed that there were none. After further probing it was clear
that this was due to the robust one-to-one advice given upon initial enquiry, which helped direct
the student to an appropriate course.
Upon enrolment, students attend an induction session given by the student welfare officer and the
Academic Director. The Students’ Manual, given during the induction session includes
comprehensive information, rules and regulations and some study tips. In addition, the students
are given access to the VLE and Moodle and this enables them to access course work, participate in
forums and use the Safari online library services which the institution subscribes to.
During each module, student feedback on their progression and recognition of their qualifications
is collected and collated frequently, and results are discussed by management. Any shortcomings
highlighted are addressed promptly and this was confirmed by both staff and students. One such
instance was in the Pearson Level 4 (QCF) qualification, where students were concerned that
prospective employers would consider their qualification as a level 4, when this in fact was
equivalent to MQF level 5. The issue was resolved by the QA Manager, who rectified the situation
by getting the necessary approval and providing students with a Diploma Supplement with their
Certificates and a confirmation letter of the MQF Equivalency, a copy of which were viewed during
the audit visit.
Contact is maintained with current students and alumni, who are contacted when job vacancies are
passed on to the institution, and when new courses are being offered. This is usually done by the
Registrar who maintains a database and is able to conduct tracer studies (on employment status)
on alumni.
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The Academy also has a Student welfare office. This is the office is responsible for coordinating
events and logistics, maintaining the front office and answering general queries. The Panel noted
that the responsibilities of this office may be increased to cater for student’s needs. Due to the small
size of the institution, DA can currently afford that its top management such as the QA office and the
Academic Director are the main contact points for students. Both the DA team and the Academic
Director explained that they are in regular contact with the students.
During the visit, the management outlined plans for expansion and restructuring, as outlined in
detail in Section 2.3 - Institutional Context. It is on the basis of the planned expansion that the panel
is outlining recommendation RI 5.1.

Good practice identified
GP 5.1 The level of support given to students during the admission process is commendable
especially the one-to-one interview with students prior to registrations as it guides the student in
selecting the right course for them.
GP 5.2 The Registrar maintains regular contact with the current students and alumni. They are
informed of job vacancies that are alerted to the institution. They are also informed of any new
courses that are being offered. The Registrar also carries out tracer studies (on employment status)
on alumni.
Overall judgment for Standard
DA meets Standard 5
Recommendations for improvement
RI 5.1 It would be advisable that the role of the Student Welfare Officers is enhanced to focus more
on student admission, induction and progression, with further training of current staff, as
necessary. This would create a better work balance for key members of Management, such as: the
QA manager and the Academic Director, to plan and execute any future expansion plans.

3.6 Standard 6: Teaching Staff
Teaching staff: entities shall assure the competence and effectiveness of their teaching staff.

Main findings
DA strives to recruit experienced professionals with an exposure to industry in the subject area to
be taught who also have commendable soft skills. During the audit, the panel heard that it is a
preference of the organisation to engage lecturing staff who are currently working in the same area
that they are teaching. In fact, the panel noted, and the top management of the Academy confirmed
this, that there a few faculty members in possession of a PhD. This was evidenced by a review of the
curriculum vitæ of a sample of the lecturing staff.
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Management explained that the recruitment process starts at recruitment agencies who identify
possible candidates. This is followed by a first screening of applications and initial interview by the
recruitment agency to weed out those who do not meet the criteria of the call. All remaining
candidates hold a one-on-one interview with the Board of Directors, which shortlists candidates.
These candidates are then interviewed by the Directors and the QA manager of DA. While the
recruitment process is not specified in any of the public documents, the panel found it to be
reasonably transparent. New academic staff are given an induction by the Academic Director.
The institution clearly prioritises industry experience over research exposure in its lecturing staff,
with the result that none of the staff are involved in academic research activities at all. Most of the
teaching staff at DA are part-timers, which, while an advantage from the perspective of diversifying
expertise, also limits the amount of lecturing staff engaged in academic research. Notwithstanding,
the director stated, during the visit, that the institution is exploring avenues which can result in
introducing academic research opportunities for both lecturing staff and students.
Research projects, be they a long essay or a dissertation, are a requirement to attain a Level 6 and
a Level 7 qualification and this necessitates the involvement of a supervisor who is well versed in
the area of study, has the qualification level necessary and has experience in research themselves.
The foreign awarding bodies assign such a qualified supervisor to each student. The student is also
further assisted with a local tutor to support the student face to face. During the interview held with
the representative from the University of Herefordshire, the panel learned that the supervisors
assigned by the university, do not necessarily have to have a PhD. However, the university clarified
that programme coordinators would normally hold such a qualification.
The QA team is responsible for staff appraisal. They observe the lecturers, of both the home-grown
courses and the foreign courses during their teaching and appraise their performance, members of
the lecturing staff co-sign this appraisal in agreement and have one-on-one meetings to discuss
possible improvements. External reviewers for foreign awarded qualifications submit annual
quality reports. These comprehensive reports include details of the delivery by the tutors. All the
information gathered concerning the individual members of staff is discussed in regular meetings.
This feedback and improvement oriented approach attests to a learning organisation having chosen
a developmental system rather than one using harsher action.
In terms of teaching methods, the primary mode of instruction at DA is the lecture (complemented
by tutorials, as necessary). The lecturing staff only uses VLE as a depository to store and
disseminate teaching material. It has been noted by the panel that the VLE can be used by the
students and staff to jointly develop knowledge through online fora and debates. Such an approach
could further develop and diversify teaching methods and enhance the student learning experience.
DA confirmed that the institution offers continuous professional development courses on a regular
basis to their lecturing staff or to other members of staff, however, these courses are not focused on
pedagogy due to the fact that most lecturers are employed on a part time basis. During the
interviews with the lecturing staff it was evident that most attend such courses offered by the entity
or company where they hold a full-time job. It was noted by the panel that the lecturing staff
interviewed are vastly experienced in their field however some lack qualifications in teaching and
learning. This gap needs to be addressed seriously in order to maximise student outcomes and
26

improve the quality of the teaching workforce. When it comes to continuous professional
development of the non-lecturing staff, it is to be noted that no CPDs are provided in-house by the
institute however necessary training is outsourced accordingly.

Overall judgment for Standard
DA requires improvement to meet Standard 6.
Recommendations for improvement
RI6.1 Key Recommendation -DA should consider offering teaching staff a special training course
addressing the pedagogy of teaching and learning to familiarize themselves with the principles of
teaching for effective learning.
RI6.2 DA should develop a “Manual for Teaching Staff” formalising a code of practice describing the
standards of conduct and practice

3.7 Standard 7: Learning Resources and Student Support
Learning resources and student support: entities shall have appropriate funding for their
learning and teaching activities and sufficient learning resources to fully support the students’
learning experiences.

Main findings
DA is located in Mosta in a three-storey complex consisting of a number of facilities. The first two
floors consist of a mixture of computer labs and classrooms, each equipped with a whiteboard and
classroom seating. A number of classrooms also contain projector facilities and, in the case of the
computer labs, a computer for each sitter is provided together with an extra terminal in case one
fails. The second floor contains a specialised examination room equipped with monitoring cameras
and a privacy glass window which allows for invigilation from the adjacent room. On the first-floor,
one finds a small reference library containing a very limited selection of books ranging from novels
in the language section to management and computing books in the textbook section. A number of
shelves are also dedicated to non-academic journals, past student projects and dissertations which
can be consulted by current students. Library services also include an on-site librarian and a
number of computer terminals on which the much larger online library catalogue can be accessed.
Students who use the library as a study-space noted that they are very happy with the services of
the librarian, namely: the demonstration use of online library facilities to lecturing staff and
students, answering readers' enquiries and liaising with departmental academic staff, external
organisations and suppliers. It has to be noted that most students utilise the online library service
rather than the on-site library since they pursue their studies on a part-time basis. While there is
no fixed library budget, both students and lecturers explained that they may ask the academic
director for the acquisition of additional books needed for learning or research purposes. Staff
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commented that they find the online library service provided to them by the institute helpful in
their growth as professionals and teachers.
The top floor hosts an area for students to relax; it is situated adjacent to a terrace while the indoor
has canteen-style seating and an adequately stocked food vending and coffee machines. It was noted
during a guided tour that additional learning and recreational spaces will be added to the rest of
this floor in order to create an ambiance that fits the needs of the students, as well as additional
lecturing facilities.
Accessibility features include levelled flooring, lift, wheelchair-lift at the entrance and two wheelchair accessible bathrooms on the first floor and third floor. It was also noted that, in the past,
specialised educational resources such as a custom mouse, keyboard and computer were provided
to a student who suffered from visual impairment. The management confirmed that they would still
employ the same method should such a student enrol at their institution, even though at the time
of the audit there were not any students who required such assistance.
In the case of student support, DA focuses on a student-centred learning approach which the
students have commended. This includes one-to-one sessions which are made available to each
student and continuous verbal-feedback gathering before classes when the academic director and
student welfare executives informally talk to students about their progress and any complaints that
they may have. Students may also communicate with their lecturers through the use of the forums
set up on the VLE however written communication is mainly carried out directly by email.
During their orientation meeting, students are informed of available help in case of difficulties. The
management clarified that students specify if they require any support in the application process
by ticking a particular clause. In case the clause is not selected and the student is observed to be
acting differently than normal on a constant basis, the institute has links to external support
agencies which will intervene and provide the necessary help. Furthermore, for the delivery of
practical skills in the ICT course which is based on the ECDL syllabus, the institute sought the
assistance of the Foundation for Information Technology Accessibility (FITA). The foundation
guided the institute on how to deliver the course for students with different impairments (deaf,
visual, mobility, intellectual disability and mental health difficulties) as evidenced by the minutes
viewed by the panel. Lectures for the majority of courses are in the evening in order to cater for
working students. Moreover, in the case of mature students, the institute provides tutorials in order
to bring them up to speed if necessary.
For MQF Level 4 and 5 courses, both home-grown and awarded by foreign awarding bodies, the
course material is set up for each and every unit and uploaded to the institute's own VLE. As already
explained in Standard 6, it was noted that the Moodle system is utilised more as a document
repository. Lecturers have stated that they wish to see students use the discussion forum feature
more. Course material (for all courses bar the ones delivered by the University of Hertfordshire) is
maintained by the academic director who receives the material from the lecturers. Hence, the tutors
do not have uploading rights to the VLE. The academic director makes sure that the academic
quality of the lecturing material is up to standards. On the other hand, for courses delivered by the
University of Hertfordshire, the Studynet system is utilised as a VLE in conjunction with an online
library service. Lecturers delivering MQF Level 6 courses noted that student discussion on the
Studynet system was more active.
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Course content is presented in a tree-like folder structure which requires a lot of clicking and
opening of directories to see just one file as opposed to alternative Moodle views which list the files
in a dedicated tiled module section. Moreover, it is noted that while proxy access is given for various
computing journal sites, the audit panel did not see that the same access was available for
management journal sites.
In the case of software resources, the institute has all necessary licenses as required by the courses
taught (mainly Microsoft, Adobe and CISCO licenses). These are maintained by the third-party
company managing the ICT infrastructure at the institute. Should any extra resources be required
in this regard by both students or lecturers, the software in question is pre-empted by management
in liaison with the third party ICT company on a case-by-case basis. A larger collection of licenses is
provided by University of Hertfordshire on their student portal for the use of registered students
and lecturers alike.
ICT maintenance is provided by a third party company on a 24/7 basis and includes daily backups,
license management, procurement, consultation and the provision of an on-site executive who
oversees that ICT operations run smoothly. This executive is on site for3 hours per day and
intervenes in the case of hardware or software equipment malfunctions during lectures or exams.
The executive is also available for offsite support throughout all business hours. Both the students
and lecturers are very happy with this service. Moreover, the latter are also happy with the ICT
equipment, resources allocated to them, the premises and the room allocations.
Good practice identified
GP7.1 The presence of an ICT maintenance executive for 2-3 hours a day is commendable as it
ensures the smooth execution of the ICT infrastructure during critical operation.
GP7.2 One-to-one sessions, tutorials and personal communication with the students provides the
best overall personal and academic support.
GP7.3 The student-centred learning approach which the students have commended includes oneto-one sessions during which continuous verbal-feedback is provided.
GP7.4 For the delivery of practical skills in the ICT course, DA sought the assistance of the
Foundation for Information Technology Accessibility (FITA).
GP7.5 The library services include an on-site full time librarian and a number of computer terminals
on which the much larger online library catalogue can be accessed.
Overall judgment for Standard
DA meets Standard 7
Recommendations for improvement
RI 7.1 Upgrade Library Facilities to provide a wider selection of the core books and academic
journals, especially in management.
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RI 7.2 Enhance the VLE visual experience and make VLE archives accessible.

3.8 Standard 8: Information Management
Information management: entities shall ensure that they collect, analyse and use relevant
information for the effective management of their programmes and other activities.
Main findings
Current data collection practices at DA rely heavily on inputting data into spreadsheets and a basic
database. Paper files are also in use for physical attendances and to retain printouts of any
spreadsheets filed electronically. The data is backed up regularly by IT subcontractors as referred
to in Standard 7.
Management has confirmed that a customised student management system is being developed. The
work on this database has been outsourced to a private contractor who has enjoyed a long term
relationship with DA.
During the audit visit the panel viewed students’ basic information kept on a spreadsheet. Student
attendance, progression and results were sorted by course. The Registrar owns all student related
data and gives access on a need-to-know basis to the relevant members of staff in line with the
Terms and Conditions signed by the student upon enrolment.
Student feedback is collected and results are analysed through excel spreadsheets. The results of
feedback are discussed during management meetings and action plans are drawn up to address any
concerns or deficiencies.
Alumni basic information is also kept on a database and regular questionnaires are sent out to them,
the results of which are used in tracer studies. Most current students as well as alumni are currently
in employment. Questionnaires are sent out to employers and results collated accordingly.
The management is currently involved in a needs analysis exercise in order to ensure the best
possible outcomes in the development of the new student information system.
Good Practice identified
GP 8.1 Student feedback is collected and results are analysed through excel spreadsheets. The
results of feedback are discussed during management meetings and action plans are drawn up to
address any concerns or deficiencies.

Overall judgment for Standard
DA meets Standard 8
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Recommendations for improvement
RI 8.1 Whilst the implementation of the new student management system is essential, it is
recommended that processes for inputting data and the provision of any automated access control
are formally written and developed to safeguard security and audit trails.
RI 8.2 The result of alumni and employer tracer studies could be further used to inform the choices
to develop and review future courses and specific study modules.

3.9 Standard 9: Public Information
Public information: entities shall publish information about their activities which is clear,
accurate, objective, up-to-date and readily accessible.

Main findings
Browsing through the DA website and printed media, the panel noted that both included the
following required information:
• the selection criteria for admission
• the intended learning outcomes
• the qualifications available - including level and learning credits
• further learning opportunities available for students
Information regarding the pass rate is also provided by the institute on the first page of the
prospectus, where the percentage of students attaining a first class degree is presented.
However, printed material does not provide any information on the method of assessment whilst
the website lacks detailed assessment information (such as the type of assignment). Moreover, both
the website and prospectus do not include any details of final classifications as querying students
are redirected to the third-party websites of the partner universities for such information. Some
detail regarding grading is however given in the student manual.
At the time of the audit, it was noted that the programme details on the website were refreshed at
the end of the previous month, suggesting that the website is updated on a regular basis. This
responsibility falls under the remit of the registrar, who is required to update the site if any changes
are made to the courses and to maintain accuracy of the information provided. The prospectus and
other printed material is updated following a managerial board meeting containing such updates
on the agenda if the need arises. Moreover, DA students are provided with a student handbook
which contains an overview of the facilities provided and procedures. When management takes a
new decision which affects such procedures, the handbook is updated with version control being
maintained by the principal.
Students noted that most information about the modules/units/courses was given to them during
one-to-one meetings after a phone call enquiring for further information following discovery of the
programme from an advert. The panel appreciates that there are students who are more hesitant
to make direct contact with the institution and would rather look for information on their own
through the institute’s detailed information channels, namely the website and the prospectus.
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The lack of information including the classification formula, detailed assignment types and learning
and teaching procedures on both the website and prospectus makes such an exercise difficult due
to the existence of these information gaps which hinders the potential student to make an informed
choice without directly contacting the institute.
Students are asked for feedback regarding the quality of information provided to them through
meetings prior induction through the use of feedback forms and focus groups. However, students
stated that they were not asked to give feedback with regards to the quality and usefulness of the
information available on the website and any other printed material. Alumni concurred on this
point.
In order to ensure that the level of qualifications is compliant with the MQF and EQF, the institute
internally opt for two processes to map the MQF to the EQF and this is done by seeking recognition
for foreign qualifications and by seeking accreditation for home-grown qualifications. As pointed
out in Standard 5, DA issues a supplement with the qualification in order to map the QCF (the UK
qualifications framework) to the MQF.
The DA website is split into six main sections: “Home”, “About”, “Academic Schools”, “Funding”,
“International” and “Contact Us”. A digital copy of the prospectus and necessary manuals are
accessible from the site in the “About” section, but no mention of the members of faculty is made.
Moreover, the panel noted that the “Our Facilities” page only shows a number of photographs of
some of the infrastructure. The “Academic Schools” menu section is split into a number of menu
sub-sections which in turn contain the links to the respective course pages belonging to that
particular school. These course pages list the necessary information that a student would require,
as given at the beginning of this standard’s section. However, there is no standard format to the
course information page, and each is structured differently from the other with sections being
omitted in some cases. One example of this is that tuition fees for some courses are not listed.
Moreover, it was noted by the panel that detailed module information and learning outcomes are
not given in the course-information pages on the website.
Information about how a prospective student may apply for funding opportunities is well presented
in the “Funding” section of the website and the panel noted that there were no broken links which
take the user to the necessary forms and further information on the Government website.
The panel is aware that the website is currently in the process of being revamped. It was noted to
us by management that in this case the students and alumni were consulted in order to give their
feedback. Furthermore, the website will also contain a section specifically dedicated to Alumni.
Good practice identified
GP 9.1 The use of focus groups to gather feedback is commendable as further information would
usually be communicated by the student to the reviewer due to the informal nature of the process
when compared to collecting data through feedback forms.
Overall judgment for Standard
DA requires improvement to meet Standard 9.
Recommendations for improvement
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RI 9.1 Key Recommendation - Information on the website should be consistent throughout. This
includes information about the Institute and standardisation of information provided for each
course (ie: learning outcomes, course fees, etc.).
RI 9.2 Key Recommendation - Provide information on the indicative teaching, learning and
assessment procedures. Public information on every course displayed on the website or the
prospectus could include details regarding the type of assessment utilised and the learning
methodology used (e.g: group work, tutorial). Furthermore, learning outcomes for every module
should be provided.
RI 9.3 Recommendation - Add a list of faculty members, each having a short bio, photo and a list of
modules taught.

3.10 Standard 10: On-going Monitoring and Periodic Review of
Programmes
Ongoing monitoring and periodic review of programmes: entities shall implement the ‘Quality
Cycle’ by monitoring and periodically reviewing their programmes to ensure their continuing
fitness for purpose.

Main findings
The entity offers mainly courses that are awarded by foreign awarding bodies. The foreign
awarding bodies are responsible for the curricula, the assessment methodologies and the feedback
provided to the students. DA has been active in providing feedback to the foreign awarding bodies
and regularly provide information on curriculum that might not have been adequate or relevant to
the industry. Having said that, the panel has noted that, for both the foreign awarded programmes
as well as the home-grown programmes, the student feedback forms are sought at three different
stages of each study programme together with feedback about each single module. The panel has
seen all the templates and has also seen a sample of the forms filled in.
During the audit, employers have confirmed that they are appreciative of both the technical and the
softer skills which students have mastered while studying at DA. They explained that learners have
developed problem solving skills while being dynamic in their attitudes, own the tasks assigned to
them, and able to multi-task. The employers also confirmed that they provide informal sporadic
feedback to the DA about the course content and what the specific industry is looking for.
The panel has queried how the entity makes use of the feedback gathered and also triangulated with
the foreign awarding bodies. During two Skype calls carried out with the link persons at Pearson
and University of Hertfordshire, it was confirmed that summary of the feedback provided reaches
the foreign awarding body in a report format, is discussed during the external verification visits and
is taken into consideration during the programme review cycle of the respective entity.
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In the case of the home-grown courses, a combination of informal and formal feedback has led the
entity to consider a revision of the study programmes. As pointed out in Standard 3, DA could
benefit from further consultation and involvement of the industry stakeholders in the design and
review process of home-grown study programmes.
Good practice identified
GP 10.1 The employers have built a relationship with DA and provide informal sporadic feedback
about the course content and what industry is looking for.
Overall judgment for Standard
DA meets Standard 10.

Recommendations for improvement
RI10.1 Consultation with lecturing staff, stakeholders and employers could be further developed,
documented and formalised as part of the programme monitoring and review process

3.11 Standard 11: Cyclical External Quality Assurance
Entities should undergo external quality assurance by, or with the approval of, the NCFHE on a
cyclical basis, according to NCFHE guidelines, once every five years.

Main findings
The panel has found DA to be particularly pro-active and self-reflective during the entire quality
assurance process. All the staff members that the panel has met with have sought to garner insights
from the questioning line and to draw benefits from the discussion that ensued.
DA has also been subject to periodical successful external audit visits by the respective foreign
awarding bodies and the panel has viewed the audit reports prepared by Pearson and University of
Hertfordshire.
Pearson reviewed DA twice in 2016 and again in July 2017. The review included their management
systems, QA policies and procedures which were in place, students’ registration and support,
programme delivery and internal verification. In both reports, Pearson commented on the excellent
administration system, the system to monitor the delivery of the course, the support in place for
learners with special needs, the reference library including assignments from previous years, highly
experienced and committee staff and the clear institutional procedures. Pearson was also
appreciative of the clear reminder to students about plagiarism and its implications.
Representatives of the University of Hertfordshire also externally reviewed DA in March 2016. The
report made reference to very positive meetings with staff, tutors and students as well as the review
of assessments and a good access to learning resources.
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The management team at DA have shown that they approach external reviews as a means of selfimprovement by meeting both their own quality standards in the QAM as well as those expected
from it from its foreign awarding partners.
Overall judgment for Standard
DA surpasses Standard 11
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4. Response by the Provider
1. Preamble
Quality assurance is a key function for an education and training organisation aiming to achieve
important strategic objectives in education and training. Domain Academy has systematically
developed its internal quality assurance system over the years through the implementation of
policies, procedures and processes aligned with the National Quality Assurance Framework. The
external quality audit has also served to strengthen the approach that Domain Academy takes to
ensure that all learning activity and supporting operations are fit for purpose.
Domain Academy, also thanks to this important process undertaken through the EQA, will be
strengthening its internal quality assurance structure further. Domain Academy is committed to
develop an internal quality assurance action plan that will include tasks to take on
recommendations made in this report. Furthermore, Domain Academy is also committed to
develop further standard operating procedures and processes along all the quality standards and
update its internal quality assurance documentation to achieve top quality level across all the
eleven standards in the coming years.

2. Response to comments and proposals made by the Peer Review Panel in connection
with Standards where the judgment was “Standard met or surpassed”

Standard 1
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement and recommendations.
Considerations

Standard 2
General Comments

DA will take on the recommendation made fully on board by
developing specific processes and procedures as suggested by the
peer review panel.

Comprehensive overview of DA provided.

Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement and recommendations.
Considerations

DA will take on the recommendation made fully on board by
updating its internal quality assurance document with clear selection
criteria for headship positions which will be made public.
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Standard 3
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement and recommendations.

Considerations

DA will take on the recommendation made fully on board.

Standard 4 (Surpasses Standard)
General Comments
Comprehensive overview of DA provided.
Specific
Comments In agreement with main findings, identified practices, and overall
and Observations
judgement.
Part of the recommendation made asks for verification purposed to
be conducted through the VLE. While understanding the spirit of this
recommendation, we cannot agree on its implementation. This is
because internal verification cannot be conducted on the VLE. DA has
a dedicated process for internal verification (including manual
processes) and it is not possible to integrate the verification
processes within the VLE.

Standard 5
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with most of the main findings, identified practices.
and Observations
DA positively notes that, as documented in the main findings of this
report, support services are also in place to ensure top quality
standard within this area.
DA would also like to point out that the recommendation being made
is not well defined. The advice that the role of Student Welfare
Officers (SWOs) is enhanced to focus more on student admission,
induction and progression would actually be counterproductive. The
academic structural design of the Registry and Academic Office
functions at DA has been specifically developed to ensure there is a
strong and robust structure managed by the Registrar, Academic
Office and QA. Additionally, SWOs role is specific to students’ welfare
(by definition specifically meaning non-academic) and they are not
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part of the academic team. SWO Office was specifically created to
relieve the academic-related offices from non-academic
responsibilities. The QA Office (together with the top management)
generates the necessary synergy between academic and nonacademic functions. Besides, the creation of SWO conveys a strong
message that DA also places lots of importance towards the nonacademic aspect of the learning experience of all the students.
Standard 7
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with most of the main findings, identified practices,
and Observations
overall judgement.
The section contains a number of inaccuracies which should be
reviewed:

As regards the recommendation of making the VLE archives
accessible, DA believes that this would be counterproductive. DA
reviews its programmes and content on a continuous basis (as
documented in the main findings of Section 10). DA believes that only
the updated learning material should be accessible. Needless to state,
all material is safely stored in Malta in order to ensure compliance as
is expected of education and training institutions.

Standard 8
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement.
However the recommendations being made are already being done.
DA can provide evidence in this regard to show that processes for
data inputting and the provision of automated access control” are
already formally written. As a matter of fact, this policy is also
included in the employment contract of the Registrar.

Standard 10
General Comments

Comprehensive overview of DA provided.
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Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement and recommendations.
Considerations

DA will take on the recommendation made fully on board by
developing specific processes and procedures as suggested by the
peer review panel.

Standard 11 (Surpasses Standard)
General Comments
Comprehensive overview of DA provided.
Specific
Comments In agreement with main findings, identified practices, overall
and Observations
judgement.

3. Response to comments and proposals made by the Peer Review Panel in connection with
Standards for which the Peer Review Panel decided “improvement is required
Standard 6
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with most of the main findings, identified practices,
and Observations
overall judgement and recommendations.

DA is also not agreeing on the finding that “DA confirmed that the
institution does not offer any CPD courses”. This is not the case. DA
conducts CPD related to competency development and workplace
learning. While acknowledging that DA needs to conduct more
training on matters related to pedagogy, it is to be noted that DA does
conduct CPD to its staff. Additionally, the recommendation being
made of offering teaching staff with a special training course has
already been done.
Moreover, a Manual of Teaching Staff is being recommended in order
to formalise a code of practice. It is to be remarked, that such a code
of practice already exists and is given to all teaching staff in their
employment contract. All teaching staff are require to agree and sign
this code of practice. DA will be pleased to provide evidence to this
effect should it be required.
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Standard 9
General Comments

Comprehensive overview of DA provided.

Specific
Comments In agreement with most of the main findings, identified practices.
and Observations
It is being noted that information on website is consistent and does
include information about the Institute and standardisation of
information provided for each course. The available information on
the website is as is expected by the National Quality Assurance
Framework.
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Annex: Review Panel Bio Notes
In the setting up of the review panel for Domain Academy, the NCFHE sought to maintain a high
degree of diligence in the process of selection of the members of Peer Review Panel. The Panel
sought to be composed of specialists in quality assurance to act as External Peers, professionals
and practitioners of quality assurance frameworks, as well as students who, prior to the audits,
attended professional Training Seminars organised by the NCFHE.
The following bio notes present the profiles of the members of Peer Review Panel. The bio notes
are correct as at the time of when the QA audit was carried out 18th to 19th September 2017.
Head of Review Panel/External Peer: Ms Edel Cassar
Ms Edel Cassar is an educator by profession with an educational background in psychology,
sociology, human resources and training. After following a Bachelor of Psychology and a PostGraduate Certificate at the University of Malta, Ms Cassar furthered her studies through an MSc in
Training and Human Resources Management at the University of Leicester, focusing mainly on
vocational education and training systems, human resources management and transfer of training
across cultures. Her work experience started off as a teacher and proceeded towards
specialisation in EU projects, in particular funding, coordination, implementation and also various
managerial duties. Ms Cassar was the Chief Executive Officer of National Commission for Further
and Higher Education. Ms Cassar is currently working at the National Skills Council at the Ministry
of Education and Employment.
External Peer: Ms Veronica Montebello
Veronica is a registered dental hygienist and has worked in the public and private sectors within
various dental contexts and specialities including Primary Health Care and Dental Public Health.
She then moved to a more managerial and strategic role at the Ministry for Health (Malta) both at
the Directorate Allied Health Care Services and The Department of Programme Implementation.
She has been involved in various innovative projects, with the most recent being the Competence
Assessment Framework for Allied Health Professionals in Malta. Passionate about teaching, she
acquired a Masters degree in Blended and Online Education from the University of Edinburgh
Napier. She is currently reading for a Doctoral Degree. Veronica holds a post of visiting senior
lecturer at the University of Malta teaching and involved in clinical mentoring with the Faculty of
Dental Surgery. She also teaches online at the Faculty of Health Sciences on the BSc Health Science
top-up programme and also on a CPD course offered to health professionals to allow them to
become clinical mentors. Veronica is also a dissertation supervisor. She is involved in a
consultancy capacity in recognition of prior experiential learning of Health Care professionals and
support staff and also in the adoption of an online modality of delivering education with MCAST.
She has carried out various research projects and published a number of articles in peer reviewed
journals.
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Student Peer: Mr Wilbert Tabone and Ms Nanette McCulloch
Mr. Wilbert Tabone is a graduate in Creative Computing and International Studies. He is currently
a post-graduate student in Artificial Intelligence and working within various Governmental
structures. Previous experience included QA Engineering in Digital Games with a renowned
German online game company and software engineering with two local telecommunications and
fintech companies. Wilbert was involved in Quality Assurance (QA) audits conducted by the
NCFHE as a student reviewer.
Nanette is an experienced freelance trainer in workplace and business English, with a background
in administration and management that influences the development and delivery of targeted
Business English Courses. A career spanning over 20 years delivering training solutions in Soft
Skills and English Language for specific purposes in the corporate sector to multinational
workforces. Nanette was instrumental in applying for centre and programme approvals from
several UK awarding Bodies for a British Training Provider in Kuwait. She led the Internal Quality
Assurance activity on several projects. A highly skilled individual with proven motivational and
mentoring skills acquired through leading successful teams, she is currently working towards a
Level 5 National Diploma in Teaching Adults
NCFHE Staff Member / QA Audit Managers: Ms. Angelique Grech and Ms. Lorraine Vassallo
Ms Angelique Grech is the senior officer in charge of the management of External Quality
Assurance audits within the Quality Assurance at NCFHE and she is also the Malta Qualifications
Framework Coordinator. She has been working with the NCFHE for the past four (4) years. Before
joining the Quality Assurance Unit, she was the officer in charge of the licensing of educational
institutions. She also held the post as an Officer within the Malta Qualifications Recognition
Information Centre (MQRIC), where she has gained expertise on different education systems and
on the evaluation of qualifications, in the context of accredited providers and programmes within
various countries.
Ms Lorraine Vassallo is a Quality Assurance officer at the NCFHE. Her work currently focuses on
Internal Quality Assurance, mainly the evaluation of IQA documents, and External Quality
Assurance. Her early work at the NCFHE focused on the licensing of further and higher education
institutions and programme accreditation. Prior to taking up her position as officer at the NCFHE,
Ms Vassallo taught English language as a foreign language in ELT schools. She also gained
extensive knowledge and experience in EU funding at the Planning and Priorities Coordination
Division. Ms Vassallo holds a Bachelor of Arts Degree in Italian and a Master’s Degree in Literary
Tradition and Popular Culture.
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